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Seventeen elementary schools were surveyed to determine whether a
significant difference existed in the perceptions of school personnel and parents
regarding parental involvement in the school and to determine the effect of that
involvement on school performance. The extent of parental involvement, the
value of parental involvement, the need for parental training, and the initiation of
parental involvement were examined.
Two data gathering instruments were designed and validated to ascertain
the perceptions of school personnel and parents regarding parental involvement in
their school.
The results indicated that:
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1. A significant difference existed between the perceptions of school
personnel and parents regarding the extent of parental involvement in their
children’s education, and regarding the initiation efforts of involving parents in the
school.
2. No significant difference existed in the perceptions of school
personnel and parents regarding the value of parental involvement in the school or
regarding the level of parental training for maximum involvement in the child's
learning.
3. No significant difference existed in school test scores or school
attendance based on the extent of parental involvement in the school.
Two significant conclusions were drawn: (1) that parents perceived
themselves as being more involved in their children's education than the school
personnel perceived them and (2) that school personnel perceived themselves as
adequately initiating and involving parents in the school while the parents did not
fully support this view.
Based on these findings and conclusions, the writer recommended that
schools define and communicate to parents the expectations for parental
involvement and that schools and school systems incorporate means of in¬
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1. Parents as Learners and as Tutors




Educators agree that the parents or guardians of the most needy children in
our schools are usually the least involved in their children's education and
development. However, just the contrary is the case for the most successful
students.
Over the past two decades very little has been done to help bridge this
growing gap between poor, minority non-involved parents and the school. Little is
being done to build the kind of home-school relationship necessary to reach the
whole child. Regardless of the status of the parent, it is important to have that
individual’s support for the benefit of the child.
There is strong evidence that the gap exists between home and school. The
question is wherein lies the potential for bridging it? Can it be closed by initiating
parental involvement programs? Can the gap be bridged by providing parents with
the necessary skills and confidence to become actively involved in their children's
development and learning at home? The purpose of this investigation was to study
the perceptions of school personnel and parents regarding parental involvement in
the school and the relationship of that involvement to school performance.
Perhaps the beginning of the gap between home and school and between
involved parents and non-involved parents may be summed up in Comer's (1984)
explanation of the interpersonal and psychosocial factors impacting the teaching
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and learning process. Comer contended that many people simply assume that
there is a motivated and competent teacher and student in the classroom. They
either ignore or reject the notion that the in-school or out-of-school social
environment interferes with or facilitates the learning process. Comer argued that
professional educators must understand the teaching and learning process so that
they can actively manage and create optimal learning experiences for the child.
One may also argue that this understanding should be extended to the child's
parents as well.
For a clearer understanding of the teaching and learning process, Comer
described four major learning environments of the child. The first is that of the
primary caretaker which is usually a mother and father or mother or father in the
home. The second learning environment is the primary social network in which
the family is associated and with which it usually identifies. The third
environment is the school. The fourth is the larger society. Comer emphasized that
children from homes and primary social networks most consistent with the
expectations and styles of the school have a distinct advantage in school which
may be perceived to be the case with the children's parents as well.
The question then is do professional educators understand the interpersonal
and psychosocial factors involved when they speak of parent participation in then-
children's education? Do they realize that reaching out to the child's parents means
more than sending a note home or soliciting a pie for the bake sale?
McLaughlin and Shields (1987) and Schlossman (1976) were concerned as
well about such questions, and they supported the view that middle and upper
classes have long had both implicit avenues of involvement which they call easy
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and comfortable access to teachers and administrator, and explicit means of
participation such as use parent-teacher associations. However, McLaughlin and
Shields believed that the less advantaged parents have been unwilling or unable to
use the same modes of participation.
Gandara (1989) attacked this same issue by demanding that schools do
more than just send notes home. She was concerned about the school's ability to
help bridge the tremendous gap that exists between the school and its poorer
constituents. First, Gandara felt that schools must realize the differences in the
psychological resources of the middle class parents and the minority parents. The
psychological resources of middle-class and majority-culture parents allow these
parents to view the parent-school relationship in employer-employee terms. In
other words, these parents expect the school to educate their children. If it fails,
the school has to answer to them. On the other hand, poor, minority parents more
often hope the school will educate their children well, but if it fails, they are less
likely to know what to do. Gandara believed that these parents are also less likely
to be in a position to evaluate the quality of education their children receive. The
most important psychological difference between the middle-class parents and the
low-income parents, as seen by Gandara, was that the middle-class parents are
convinced that they and their children rightly belong in the social order and that
they have the authority to make change. The poor, minority parents, perceiving
themselves as marginal to the system, often feel that they lack such authority.
Nevertheless, McLaughlin and Shields (1987) and Chavkin (1989) argued
that there is strong evidence that low-income and poorly educated parents want to
take part in their children's education. Contrary to some views, parents who lack
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knowledge themselves do not necessarily lack interest in the schools their children
attend (Ogbu 1974). Most proponents of parent involvement said that appropriate
strategies or structures for involving low-income parents are lacking in schools
and school districts (Menacker 1988).
Statement of the Problem
The problem in this investigation was to determine whether there was a
significant difference in the perceptions of school personnel and parents regarding
parental involvement in schools. Parental involvement was examined in terms of
the extent of parental involvement, the value of parental involvement, the need for
parental training, and the initiation of parental involvement. If a significant
difference was found, the study also sought to determine if that difference was
related to school performance.
Significance of the Study
There has been a growing gap between home and school almost as long as
there have been schools. There is a hesitancy on the part of many parents,
especially low-income parents, to play active roles in their children's learning and
development. There is also a hesitancy on the part of schools to initiate quality
parenting programs to help build trust and to encourage parental involvement.
During the past two decades, family stmctures have undergone tremendous
changes, and masses of students have simply not been reached. These problems
have significantly impacted the educational system, thus requiring a reprioritizing
of school responsibilities to parents.
This study was designed to provide school systems with insight into the
perceptions of school personnel and parents about parental involvement in the
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school and its effects on school performance. This study was also designed to
generate data to aid systems in their planning of parent programs to better serve
the school community. Additionally, this study was designed to aid parenting
groups and organizations in evaluating their usefulness and resourcefulness to
parents of young children.
Definition of Terms
The operational definitions of terms used in this study are as follows:
Involvement/participation/partnership. The extent to which school
personnel and parents perceive parents to be involved in their children's education.
This is operationalized through items 2-13 on the two questionnaires. The
defining activities are as follows:
a. visiting the school building (open house, carnivals, meetings, etc.)
b. visiting their child's classroom
c. volunteering as a school helper (office, clinic, etc.)
d. volunteering as a teacher helper (reading groups, small group
activities, bulletin boards, etc.)
e. helping with fundraising projects
f. chaperoning events
g. providing a conducive environment for studying at home.
h. working with, reading to, and/or listening to child read in the home.
Value of parental involvement. The extent to which school personnel and
parents perceive parental involvement as benefiting others. This is operationalized
through the two questionnaires: for school personnel, items 14-19; for parents,
items 14-19.
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Parental training. The extent to which the school models, demonstrates, or
instructs parents on ways to work with their children in learning and development.
This is operationalized through the two questionnaires: for school personnel, items
20-23 and for parents, items 20-23.
Initiation of parental involvement. The extent to which the school or
others promote involving parents in their children's learning. This is
operationalized through the two questionnaires: for school personnel, items 24-29
and for parents, items 24-29.
Research Questions
The following questions were used to guide this investigation.
1. Is there a significant difference in the perceptions of school personnel and
parents regarding the extent of parental involvement in the school?
2. Is there a significant difference in the perceptions of school personnel and
parents regarding the value of parental involvement?
3. Is there a significant difference in the perceptions of school personnel and
parents regarding the need for parental training?
4. Is there a significant difference in the perceptions of school personnel and
parents regarding the initiation of parental involvement?
5. Is there a significant difference in school test scores based on differences in
parental involvement in the school?
6. Is there a significant difference in school attendance based on differences
in parental involvement in the school?
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Hypotheses:
The following hypotheses were formulated and tested:
1. There will be no significant difference in the perceptions of school
personnel and parents regarding the extent of parental involvement in the
school.
2. There will be no significant difference in the perceptions of school
personnel and parents regarding the value of parental involvement.
3. There will be no significant difference in the perceptions of school
personnel and parents regarding the need for parental training.
4. There will be no significant difference in the perceptions of school
personnel and parents regarding the initiation of parental involvement.
5. There will be no significant difference in school test scores based on
differences in parental involvement in the school?
6. There will be no significant difference in school attendance based on
differences in parental involvement in the school?
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CHAPTER II
REVIEW OF RELATED LITERATURE
This chapter focused on the literature relating to the extent of parental
involvement, the value and benefits reaped from parental involvement, the
training of parents in the various roles they can play in home learning activities or
school learning, and who should take the leadership role in encouraging parents to
become involved.
The Extent of Parental Involvement
According to Norman (1985) parents want to participate in their children's
school work; however, many complain that they would like to have more
guidance and ideas from teachers. Norman also reported that only one-fourth of
parents are involved in home-learning activities. Some 80 percent said they could
spend more time helping their children at home if they had guidance from
teachers. It was reported that parents strongly believe that they should help then-
children when teachers ask them to do so.
Williams and Stallworth (1983-1984) surveyed over 2,000 parents in the
Southeast. They found that the majority of the parents disagreed with the
statement, "I do not have time to be involved in my children's activities at school
(p. 6)." Regardless of their work situations, parents felt that they were not too
busy to be involved in their children's education.
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In a study done by Blaney and Buzzelli (1986), 328 teachers and principals
and 417 parents of the children in the same schools in a large southeastern
metropolitan area were surveyed. These researchers found that 67% of teachers
and principals believed that parents are willing to spend time on their children's
education, but 81% of those surveyed believed that it is difficult to get working
parents of low-income families involved. The 417 parents surveyed indicated that
in essence, parents want to give more time to the process and to leam more about
their children's schools.
Additionally, during another survey of some 1,269 elementary school
parents, Epstein (1987) found that 80% of the parents felt that they could spend
more time helping their children at home.
Herwig (1982) contended that during the Space Race years and the era of
taking over the education of children from parents, that parent involvement was
limited to fundraising, room-mother activities and membership in the parent-
teacher association. "Teachers were the experts working with children, and
educators expected children and families to accommodate to the value system of
the school (p. 8)."
According to Comer (1986) opponents ofmore parent participation pointed
out that for various reasons parents were less involved in schools before the
1950s. Some of the opponents boasted that with less parent involvement, there
were fewer student behavior problems and fewer conflicts between parents and
school. Comer, however, disagreed that parents were less involved before the
1950s. He viewed his own parents as being indirectly involved in his schooling
but maintained constant and meaningful channels of communication.
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An entirely different situation existed in the case of Knowler (1988) whose
school depended upon parents to assist in the classroom. Parents constituted part
of the staff and were made to feel a part of the overall program from the outset.
Most authorities recognized that Knowler's school is quite different from the
traditional elementary school. Nowlin (1980) reported that 92% of the parents be
surveyed expressed identifiable, positive attitudes toward helping their children.
She reported that 57% of the parents she surveyed indicated that they spend thirty
minutes per day assisting their child and 46% felt that it was reasonable to spend
more time. Leler (1983) found that the fuller the participation and more varied the
roles of parents, the more effective were the results in the rigorous review of 48
studies of educational programs with parent involvement.
The Value of Parental Involvement
Denton (1989) stated that parental involvement is an essential ingredient of
educational success. He quoted June Cofer, past president of the Atlanta Board of
Education "Parent involvement is not about the baking of pies. It's about making
sure that your child is getting the kind of education he or she deserves (p. 9 )."
Sandfort (1987) concurred that parent involvement goes beyond volunteerism.
Rutherford and Edgar (1979) maintained that children can benefit
tremendously when teachers and parents work together as child advocates instead
of as adversaries. These authors agreed that trust and the belief that parents should
be involved in the school were probably the two most critical factors affecting
teacher-parent cooperation. Teachers must believe that parents have a crucial role
in their children's education, and parents and teachers must trust each other. Taking
the argument even further, Rutherford and Edgar concluded that before either stage
can be achieved, there must be opportunities for individuals to work together.
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Comer (1986) explained that parent participation may help in numerous
ways. It may eliminate harmful stereotypes that teachers and staff may have about
the community. Students benefit in that they have support from their parents or
guardians. Parents are often energized themselves by their participation; some
return to school and complete their education. Many leave welfare and take on
full-time jobs. Subsequently, when parent participation is carried out properly, it
may restore trust, mutual respect, and agreement among the adults. The idea that
participation gives the parents a sense of ownership of the school and
responsibility for its outcomes was credited to Winters (1985).
Topping and Wolfendale (1985) reported that the literature supports almost
unanimously that the influence of home on school performance is considerably
greater than that of the school. The question then is why has the educational
world been so slow in attempting to mobilize the power of the home, if in fact the
home factor is so powerful an influence.
Brandt (1979) saw parent involvement as the greatest promise for meeting
the needs of the child which is a reality rather than a professional dream and may
be the hope needed for renewing the public's faith in education.
Gordon and Breivogel (1975) noted that involving parents in decision¬
making enhances parents’ sense of self-regard and sense of some control with
respect to school. This author argued, "Parents gain in self-esteem and in skills as
they are involved in curriculum design and implementation. Children are then
directly benefited (p. 142)." Gordon and Breivogel (1975), while admitting to the
usefulness and effectiveness of parental involvement, urged schools to recognize








Parent learnt how to teach
own child ,
Parent gives child individual
attention and teaches new
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Child is motivated to
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^ Child performs better on tests
Figure 1. Parents as Learners and as Tutors of Their Own Children
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Rich, Van Dien & Mattox (1979) in one sentence summarized the value of
the parent in the child's life, "One parent is worth a thousand teachers (p. 26)."
Rich et al. (1979) and Steams (1973) supported Gordon and Breivogel (1975)
The Parent-As-Tutor Model. In Figure 1, the value of parental involvement is
obvious in the graphic chains described by Steams. The Parent-As-Tutor Model
appears as a chain of events beginning with involvement and leading to impact on
student achievement. Steams made the following comments about the chains:
Describing the chains of events helps to clarify several
fundamental issues and permits examination of specific
linkages between parent involvement and child performance
in school. Since the evidence currently available from the
literature is equivocal, knowledge about specific links in the
chain will have to be developed; such knowledge is probably
the only way to explain why a given program of parent
involvement may be successful, while another program,
which at least superficially resembles the first, has very
different impacts. In addition, these descriptions permit us to
look for evidence from additional sources such as the
psychological literature of child development and small
group theory. These chains, of course, do not take into
account all the possibilities, and... extensive research is still
needed to confirm or challenge these sets of hypotheses (pp.
29-49).
Steams (1973) suggested that the effects of the Parent-As-Tutor Model are:
(1) increased motivation of the child; (2) increased skills of the child; and (3)
improved self-image of the parent.
Greenberg (1989), viewing parents as partners in children's education,
reported that most parents find little time to reflect upon what they do and why
they do it but, despite that, most educational leaders believe that parental
involvement does matter and is important. Irvine (1979) found that parental
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involvement had a highly significant effect on reasoning, verbal concepts, and
school related skills in an experimental pre-kindergarten program in New York
State. Herman & Yeh (1980) found in their study of 250 California elementary
school that a positive connection exists between student achievement and to
parent satisfaction with the school. Gillum's (1977) study of three Michigan
school districts that involved parents in performance contracts to improve
children's reading skills, found that the district with the most comprehensive
parent program scored the greatest gains. Goodson & Hess (1975) attributed the
successes of the 29 preschool programs that they studied to an increase in parents'
awareness of their influence on their child's behavior, a more systematic focus on
parent-child interaction in educational activities, an increase in verbal interaction,
and an increase in parent responsiveness to the child.
The Training of Parents for Parental Involvement
Gordon (1976) agreed that the parent taking on the role of teacher in the
home creates special emphasis for helping other parents leam more effective ways
of working with their children. He maintained that all parents need support and
help as follows: (1) to be shown procedures and activities they had not thought
about, (2) to be supported in what they are doing that is soundly based in child
development, (3) to be encouraged to use and expand upon what they know, and
(4) to be encouraged to share with other parents what has worked well for them
(p. 7).
Justiz (1985) reported that parents who had children in classrooms where
the teachers sent specific home-learning activities home to involve the parents,
understood more about what their children were doing.
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Another proponent of parental training was Epstein (1987) who beheved
that teachers also benefit from home-based models of parental involvement.
Epstein maintained that the home-based approach gives teachers greater
knowledge of their students' home environment.
Also in agreement with Epstein were McLaughlin and Shields (1987) and
Comer (1980) that low-income parents often are not included in home-based
strategies, yet home-based programs yield clear academic gains for low-income
students, as well as increased levels of parental interest in and support for the
school.
Gordon (1976) believed that all persons concerned must be trained in order
for home-learning activities to work. Each person involved must understand, first,
how home learning activities help children and families. Home visitors are an
important link in this process between center and home. The training sessions
were directed toward all participants and stressed the following four guidelines.
1. The purpose of each home learning activity.
2. How to help the parents do the activity effectively with the child.
3. How to make the home learning activity meaningful to the family.
4. How to develop home learning activities with parents.
From Williams' (1982) survey and findings, several suggestions were
directed to the training of teachers but indirectly focused on the training of
parents. The researcher suggested that parent involvement training should
concentrate on "(1) training teachers to elicit parent cooperation and support for
school activities and (2) training teachers to teach parents about helping their own
children (p. 23)." Swick and McKnight (1989) and Bronfenbrenner (1975)
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supported the idea that teachers and teacher characteristics greatly impact the
effectiveness of parental involvement.
Rich et al. (1979) and Hester (1989) agreed with Gordon’s (1977)
suggestion that there should be a variety of modes of parental participation; that
priority attention should be given to developing the mode of participation which
directly involves parents in the education of their own child; and that other
meaniningful modes would follow. These authors cited Gordon (1976), the
originator of "The Parent Impact Model" which is often referred to as the "Parent-
As-Tutor" Model (p. 28). The Parent-As-Tutor Model posed a challenge in terms
of cost effectiveness. Gordon's own pioneering work at the preschool level
involved the use of home visitors who served as trainers. While this approach was
quite effective with Gordon, it was costly (Rich et al. 1979). Reference is also
made to this model in the section entitled "The Value of Parental Involvement" (p.
Figure 1) in this study.
Gallagher (1976) described his project which was developed by the staff at
the Frank Porter Graham Child Development Center in Chapel Hill, North
Carolina, as a project designed to develop the parents' educational role in the
home and to increase interaction between home and school. This project
significantly improved children's scores on the Iowa Test of Basic Skills.
Gallagher found that some parent-initiated activities were particularly related to
achievement, as measured by test scores: reading books at home, using the library
guiding use of television, and helping with extra curricular lessons. Nowlin (1980)
reported that 63% of the parents in his study indicated that they are willing to
attend workshops. She reported that 87% of the parents felt that they could make a
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valuable contribution to their child's education. Tizard, Schofield & Hewison
(1982) found that children who practiced reading at home with parents made
highly significant gains in reading achievement at school.
Who Initiates Parental Involvement?
McLaughlin and Shields (1987) believed that some form of public policy is
needed to get the kind of attention for proper, quality involvement. These authors
stressed that teachers must be educated about the merits of involving parents in
their children's education and about specific models of parent involvement that
have been successful. They further explained that administrators must also be
educated concerning the following four areas: (1) about the importance of
enabling teachers to take the initiative, (2) about the effects of their own
expectations regarding parent involvement in the school or in the school district,
(3) about the bureaucratic and political value of parent advisory councils, and (4)
about the importance of sending a signal to teachers and the community that
parent involvement is valued (p. 159). In addition, these parent advocates cited
legislators as ones needing education about the contributions and the potential
benefits of involving low-income parents in their children's education. Rules and
mandates alone cannot bring about the changes that are necessary to encourage
parent involvement in the schools, declared McLaughlin and Shields (1987), but
teachers and administrators must be motivated to try new practices and strategies.
It was delineated in the Keesling and Malaragno (1983) study that there is a
need for guidance from a support person in the school to encourage and support
parent involvement. Also in agreement with Keesling and Malaragno, the Blaney
and Buzzelli (1986) survey showed that 88% of teachers and principals agreed
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that there is a need for guidance from the principal in parental involvement.
Knowler (1988) was the initiator of parental involvement in her school.
Because parents constitute part of the staff, the learning does not look the same as
in a traditional first grade. Knowler initiated and developed orientation procedures
so that parents would know what was happening and what was expected of them.
Her orientation design could be modified and adapted to almost any school
program. The author cited eight steps used in orienting parents: 1) Parents visited
the classroom the spring before they enrolled their children. 2) Later in the spring
the parents were invited to a potluck luncheon to get acquainted. 3) At the end of
summer they were invited to a parent workday. 4) Also at the end of summer
teachers made home visits to become a familiar face. 5) Parents attended the first
day of class with their chUd when school began. 6) During the first week parents
met the staff and board, saw a slide show and received a tour. 7) Monthly meetings
were held and 8) Year-long continual communication was conducted (p. 9).
Summary of Related Literature
The extent of parental involvement. The review of the related literature
showed that parents want to and are willing to take the time to become involved in
their children's education. The research showed further that parents want guidance
on specific needs from the school. It was also noted that parents feel obligated to do
what teachers ask of them. However, a large percentage of educators believed that
working low-income parents are very difficult to involve.
Some critics claimed that during the Space Age race, schools took over the
educating of children from the parents, subsequently, limiting parents to fundraising,
PTA, etc. Some critics chose to question whether there was more parental
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involvement before the 1950s or after; others drew heavily upon parents to help
operate the schools on a daily basis.
The value of parental involvement. The literature revealed that some
educators discourage parental involvement believing that it only causes conflict in
the school; however, an overwhelming majority of the research literature supported
parental involvement with the child, both in the home and in the school. It was
suggested that there be mutual trust and the belief that parents should be involved in
the school, before parent involvement can succeed.
Additionally, researchers agreed that parent involvement provides unlimited
benefits, such as (1) helping to eliminate stereotypes in the community; (2) helping
parents’ self-concept, self-esteem, etc.; and (3) providing parents with a sense of
control. Consequently, this renewed sense of self for parents invariably benefits the
child. Still others suggests that the influence of the home is greater than the school's;
that the greatest promise for meeting the needs of the child is parent involvement;
that parents are teachers; and that one parent is worth a thousand teachers.
The need for parental involvement. It was noted that teachers need to be
taught first to train parents. Some educators believed that parents need support; they
need to know the procedures for assisting their children and need to share with other
parents. It was reported by parents that they understand and appreciate what their
children are doing when teachers send activities and instmctions home to them to
assist their children.
The literature abounded with home emphasis and parental training. It was
noted that teachers gain insight on ways to help children when they make the effort
to reach out to the home. Some educators believed that priority attention should be
given to helping parents to help their children which is the basic concept of the
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"Parent-As-Tutor" Model. It was revealed that the low-income parents are often
omitted from such programs; however, research showed that these families are the
most in need of strategies for assisting their children at home.
The initiation of parental involvement. There was a general consensus in the
research literature that principals and teachers should initiate parental involvement.
Strong emphasis was placed on principals and administrators being educated on the
importance of the teacher’s role in involving parents in the children’s learning.
Subsequently, teachers should be educated on ways to get parents involved. The
literature suggested that in order for schools to operate effectively, there must be
direct guidance from the principal on initiating parental involvement.
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CHAPTER III
RESEARCH DESIGN AND METHODOLOGY
Selected Population and Sample Design
The Population
This study is based on an Atlanta Metropolitan Area School System which
has an enrollment of over 94,000 students. Table 1 shows the student population,
the number of staff members involved, an estimated number of parents in the
population, and a breakdown of schools by type. School types were assigned to
schools as a result of a County Unification Court Order. A Type I school
represents a predominantly White population; a Type II school is integrated; and a
Type III school is predominantly African-American.
Sample
This study was a survey type research in which the school was the unit of
analysis. Thirty elementary schools which were chosen in a random selection
process were surveyed. All school names were placed in a container and thirty
selections were made, thus allowing each school an equal opportunity for being
drawn. Nineteen schools responded to the survey; seventeen schools provided
enough data to remain in the study.
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TABLE 1










S# 1 262 23 175 I
S#2 479 31 320 I
S#3 719 38 480 I
S#4 702 49 468 III
S#5 540 40 360 I
S#6 624 41 416 I
S#7 396 36 264 m
S#8 404 25 270 I
S#9 564 40 376 m
S# 10 316 26 211 I
S# 11 259 22 173 I
S# 12 635 46 424 III
S# 13 320 31 214 I
S# 14 1098 59 732 II
S# 15 553 44 369 n
S# 16 739 46 493 I
S# 17 525 35 350 II
9,135 632 6,095
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This study was designed to determine whether a significant difference
existed in the perceptions of school personnel and parents regarding parental
involvement in school, and the relationship that difference or lack of difference
had to school performance.
The school personnel in this study consisted of the principal, administrative
assistant, instructional lead teacher (ILT), lead teacher for student services (LTSS),
and the classroom teacher. The parent-body consisted of those parents or
guardians having had students enrolled in the selected schools during the 1989-90
school year. At least 20% of the two populations were surveyed from each school.
Parents were surveyed during student registration day since all parents were
expected to enter the schools on the assigned registration date. School personnel
were surveyed during a regular faculty meeting.
Description of Instruments
Both instruments were designed by the researcher and were validated by a
professional panel of three. The questionnaire items were tested and rated to
achieve face validity. The following parameters were considered in the evaluation:
1) readability and clarity of items; 2) whether concepts to be measured were
adequately testable by the content; and 3) whether sound principles were used in
item construction. The purpose of the questionnaires was to determine the
perceptions of school personnel and parents regarding parental involvement in
their children’s education. Question number one solicited the appropriate
respondent. Questions (2-13) tested the extent to which school personnel
perceived parents to be involved in their children's education. Questions (14-19)
tested the extent to which school personnel perceive parental involvement to be
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beneficial to others. Questions (20-23) tested the extent to which the school
modeled, demonstrated, or instructed parents on ways to work with their children
at home. Questions (24-29) tested the extent to which the school or others
promoted parental involvement in the school. The parent questionnaire was
similarly constructed, testing the same variables but from a parent perspective.
The test questions were divided as follows: Question number (1) solicited the
appropriate respondent; Questions (2-13) tested the extent of parental involvement
as perceived by parents; Questions (14-19) the value of parental involvement;
Questions (20-23) parental training; and Questions (24-29) the initiation of
parental involvement.
The questionnaires were divided into four major areas as noted above. The
scoring of the instruments matched in points ranging from low to high: Questions
(2-13) received points of 1-4; Questions (14-19) points of 1-3; Questions (20-23)
points of 1-4; and Questions (24-29) points valuing 1-4.
Data Analysis
The responses from the questionnaires were statistically calculated using
the microcomputer program by Freeman F. Elzey and adapted for the IBM-PC by
Robert D. Cloward, Brook/Cole Publishing Company; Monterey, California,
copyright 1987, V2.0.
The initial testing of Hypotheses I-FV was a t test of independent samples
for the 17 schools, with sample one representing the school personnel and sample
two the parent-group. The second testing of Hypotheses I-IV was an analysis of
variance using two samples; the mean scores of both the school staff and parent
group, respectively.
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Hypotheses V and VI were tested by dividing the school mean scores of the
extent of parental involvement into high involvement schools and low
involvement schools and by computing an analysis of variance. These mean
scores were matched with the school test scores and school attendance averages.
School performance was measured by the 1989-90 school year-end data of
test scores and attendance, specifically, the Iowa Test of Basic Skills (ITBS) 7th
Grade building level averages and the cumulative average daily attendance (ADA)
for the year.
Summary
This chapter described the research design and methodology used to
examine the perceptions of school personnel and parents regarding parental
involvement in the school. The four variables studied were (1) extent of parental
involvement; (2) value of parental involvement; (3) parental training; and (4)
initiation of parental involvement.
This study was a survey-type research in which the school was the unit of
analysis. Thirty schools were randomly selected; seventeen provided enough data
to remain in the study.
Two instruments were designed by the writer and were validated by a panel
of three professionals. The test questions on each of the questionnaires were
divided as follows: Question number (1) solicited the appropriate respondent;
Questions (2-13) tested the extent of parental involvement as perceived by each
group; Questions (14-19), the value of parental involvement; Questions (20-23),
parental training; and Questions (24-29), the initiation of parental involvement.
The scoring of the instruments matched the questions in points ranging from low
to high. Questions (2-13) received points of 1-4; Questions (14-19), points of 1-3;
Questions (20-23), points of 1-4; and Questions (24-29), points valuing 1-4.
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The microcomputer program by Freeman J. Elzey was used to statistically
calculate the data. The t test and ANOVA were used to test Hypotheses (I-IV),
using the mean scores of both the school staff and parent group, respectively. An
ANOVA was used to test Hypotheses V and VI, by dividing the school mean
scores of the extent of parental involvement into high involvement schools and
low involvement schools. These mean scores were matched with school test
scores and school attendance averages.
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CHAPTER IV
PRESENTATION AND ANALYSIS OF THE DATA
Introduction
The purpose of this study was to investigate the perceptions of school
personnel and parents regarding parental involvement and the relationship to
school performance. Additionally, the following variables were examined to gain
insight into means of helping to bridge the gap of home-school relations: extent
of parental involvement, value of parental involvement, parental training, and the
initiation of parental involvement.
This chapter presents the testing of the six hypotheses. The data were also
analyzed further by school type to determine if racial make up was a factor in
parent involvement as it was suggested in the research literature. As a result of the
DeKalb County Unification Court Order, schools have been identified as either a
school Type I, II or III based on its racial make up. Type I characterizes a
predominantly White populated school; Type II an integrated school; and Type III
a predominantly African-American school.
A description of the study sample which includes school personnel
responses, parent responses, student population and school Types is provided in














S# 1 262 16 3 I
S#2 479 16 26 I
S#3 719 11 24 I
S#4 702 10 21 III
S#5 540 24 12 I
S#6 624 13 17 I
S#7 396 12 15 III
S#8 404 10 16 I
S#9 564 10 12 III
S# 10 316 14 11 I
S# 11 259 13 7 I
S# 12 635 10 17 III
S# 13 320 11 7 I
S# 14 1,098 7 9 II
S# 15 553 10 5 II
S# 16 739 14 11 I
S# 17 525 5 15 II
9,135 206 255
Hypothesis I
There will be no significant difference in the perceptions of school
personnel and parents regarding the extent of parental involvement in the school.
The data representing this hypothesis are shown in Table 3.
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The one-way analysis of variance of the perceptions of school personnel
and parents regarding the extent of parental involvement in Table 3 showed that
there was a significant difference in the perceptions of the two groups with mean
scores of 27.294 and 36.000, respectively. The null hypothesis was rejected.
TABLE 3
ANOVA OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS











Between Groups 1 644.234 644.234 35.573 .001
Within Groups 32 573.531 18.110
Total 33 1223.766 662.344
GROUP COUNT MEAN
Grp 1 Teachers 17 27.294
Grp 2 Parents 17 36.000
Total 34
29
Further analysis of the data using a t test for independent samples was
performed to examine the schools by Type, with Type I being a predominantly
White population; Type II a substantially integrated population; and Type III a
predominantly African-American population.
Tables 4-6 provide a breakdown of schools by Types. Table 4 shows ten
Type I schools. Seven of these schools revealed a highly significant difference
between parents and staff with respect to their perceptions of the extent of parental
involvement in their school.
Table 5 shows three Type II schools. Two of these schools revealed a
significant difference between parents and staff with respect to the perceived
extent of parental involvement in their school.
Table 6 shows the remaining four schools in this study which are
characterized as Type III schools. All four schools revealed a significant
difference between parents and staff with regard to their perceptions of parental
involvement in their school.
Discussion
The significant difference between the school staff and parents indicated
that parents viewed themselves as being more involved in their school than is
believed by the schools' personnel.
All three types of schools showed a significant difference between the
perceptions of parents and school staff regarding the extent of parental involvement
in the school. This indicated that parents and school personnel possibly define and
view parent involvement differently. There is a possible misunderstanding of what
schools expect of parents and what parents believe they are expected to do.
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TABLE 4
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE EXTENT OF PARENTAL INVOLVEMENT IN DEKALB
COUNTY TYPE I SCHOOLS
2-TAIL
SOURCE N MEAN SD T DF PROB.
t 16 24.750 4.008 - 6.577 44 .001
S #1
p 30 35.000 5.490
t 16 35.750 4.553 -.608 40 .554
S #2
P 26 37.731 5.363
t 11 36.000 4.000 -1.529 33 .132
S #3
P 24 38.417 4.481
t 24 23.500 4.305 - 8.548 26 .001
S #5
P 12 38.417 4.907
t 13 21.462 1.808 -11.457 28 .001
S #6
P 17 34.294 3.704
t 10 35.700 6.183 - 1.602 24 .118
S #8
P 16 38.875 3.964
t 14 24.714 3.099 - 6.073 23 .001
S #10
p 11 36.364 6.297
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TABLE 4 CONTINUED
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE EXTENT OF PARENTAL INVOLVEMENT IN DEKALB
COUNTY TYPE I SCHOOLS
SOURCE N MEAN SD T DF
2-TAn
PROB
t 13 33.692 4.553 -3.057 18 .01
S #11
P 7 39.286 2.059
t 11 27.000 4.382 -3.529 16 .01
S #13
P 7 35.714 6.130
t 14 25.529 4.358 - 4.585 23 .001
S #16
P 17 34.294 3.704
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TABLE 5
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE EXTENT OF PARENTAL INVOLVEMENT IN
DEKALB COUNTY TYPE II SCHOOLS
SOURCE N MEAN SD T DF
2-TAn
PROB
t 7 29.857 6.594 - 1.948 14 .07
S #14
P 9 36.222 6.399
t 10 24.600 5.441 - 4.758 13 .001
S #15
P 5 36.600 1.517
t 5 23.800 5.070 - 4.395 18 .001
S #17
P 15 36.200 5.570
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TABLE 6
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE EXTENT OF PARENTAL INVOLVEMENT IN
DEKALB COUNTY TYPE IB SCHOOLS
SOURCE N MEAN SD T DF
2-TAn
PROB
t 10 24.700 6.881 - 2.105 29 .042
S #4
P 21 28.905 4.230
t 12 21.583 3.315 -12.467 25 .001
S #7
P 15 36.600 3.680
t 10 22.800 4.733 -4.911 20 .001
S #9
P 12 34.417 6.097
t 10 21.700 3.529 -4.564 25 .001
S #12
P 17 31.353 6.082
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Hypothesis II
There will be no significant difference in the perceptions of school
personnel and parents regarding the value of parental involvement in the school.
The data with respect to this hypothesis are displayed in Table 7.
The one-way analysis of variance which tested Hypothesis II showed no
significant difference in the perceptions of the two groups as indicated by the
mean scores of 16.588 and 16.824, respectively. See Table 7. The null hypothesis
was therefore accepted.
Further analysis of the data using a t test of independent samples was
performed to examine the schools by Types I, II and III. Tables 8-10 give this
breakdown by Types.
Only two of the ten. Type I schools revealed any significant difference
between parents and staff regarding their perceptions of the value of parental
involvement in the school, as shown in Table 8.
Only one of the three. Type II schools displayed significant difference
between parents and school staff regarding their perceived value of parental
involvement in the school.
The remaining four schools in this study were Type III schools as shown in
Table 10. Only one of the four schools showed any significant difference between




ANOVA OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS











Between Groups I .471 .471 .613 .613
Within Groups 32 24.588 .768
Total 33 25.059 1.239 .
GROUP COUNT MEAN
Grp 1 Teachers 17 16.588




T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE VALUE OF PARENTAL INVOLVEMENT IN
DEKALB COUNTY TYPE I SCHOOLS
SOURCE N MEAN SD T DF
2-TAn
PROB
t 16 16.688 1.662 - .659 44 .52
S #1
p 30 17.033 1.712
t 16 17.188 1.167 - 1.088 40 .284
S #2
P 26 17.577 1.102
t 11 16.000 1.897 - 2.384 33 .022
S #3
P 24 17.208 1.103
t 16 16.938 1.611 .433 26 .672
S #5
P 12 16.667 1.670
t 13 16.385 1.446 - 1.213 28 .234
S #6
P 17 17.000 1.323
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TABLE 8 CONTINUED
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE VALUE OF PARENTAL INVOLVEMENT IN
DEKALB COUNTY TYPE I SCHOOLS
SOURCE N MEAN SD T DF
2-TAJI
PROB
t 10 16.600 2.066 - 1.996 24 .054
S #8
P 16 17.688 .602
t 14 16.786 1.311 .895 23 .616
S #10
p 11 16.273 1.555
t 13 16.846 1.345 - 1.046 18 .31
S #11
p 7 17.429 .787
t 11 16.455 2.067 - 1.386 16 .182
S #13
P 7 17.571 .535
t 14 16.643 1.946 -1.149 23 .262
S #16
P 11 17.364 .809
38
TABLE 9
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE VALUE OF PARENTAL INVOLVEMENT IN
DEKALB COUNTY TYPE II SCHOOLS
SOURCE N MEAN SD T DF
2-TAn
PROB
t 7 15.286 1.496 - 2.503 14 .024
S #14
P 9 17.222 1.563
t 10 15.900 3.542 - 1.173 13 .262
S #15
P 5 17.800 .447
t 5 17.000 1.225 - .302 18 .75
S #17
P 15 17.200 1.207
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TABLE 10
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE VALUE OF PARENTAL INVOLVEMENT IN
DEKALB COUNTY TYPE III SCHOOLS
SOURCE N MEAN SD T DF
2-TAIL
PROB.
t 10 16.900 1.197 -2.517 29 .017
S #4
P 21 14.476 2.909
t 12 17.083 .996 - .766 25 .542
S #7
P 15 17.400 1.121
t 10 17.400 .843 - 1.590 20 .124
S #9
P 12 16.333 1.969
t 10 16.100 2.331 1.216 25 .234
S #12
P 17 15.000 2.236
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Discussion
The mean scores for both the school staff and the parents were nearly
identical, indicating a great similarity in the two groups regarding their perceived
value of parental involvement in the school.
There appeared to be a minimal amount on which parents and school
personnel could disagree. Therefore, both agreed on the importance of parental
involvement. On a scale of 6-18, both groups had a mean score of over 16.
Hypothesis III
There will be no significant difference in the perceptions of school
personnel and parents regarding the need for parental training to become more
involved in the school. The data representing this hypothesis are displayed in
Table 11.
The one-way analysis of variance testing this hypothesis showed no
significant difference in the groups’ perceptions since the mean scores are nearly
identical as shown in Table 11. The null hypothesis was therefore accepted.
Further analysis of the data using a t test for independent samples was
completed to examine the schools by Types I, II, and III. Tables 12-14 provide this
analysis by Types.
Only four of the the ten. Type I schools indicated a significant difference
between parents and school personnel regarding their perceptions of the need for
parental training. Table 12 provides the data for this finding.
Table 13 shows three Type II schools; there are no significant differences in
their perceptions of the need for parental training.
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Table 14 shows four Type III schools. Only one of the four schools
revealed any significant difference between parents and staff with respect to the
need for parental training.
TABLE 11
ANOVA OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS










Between Groups 1 .471 .569 .569 NS
Within Groups 32 26.471 .827
Total 33 26.941 1.298
GROUP COUNT MEAN
Grp 1 Teachers 17 12.059




T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE NEED FOR PARENTAL TRAINING IN
DEKALB COUNTY TYPE I SCHOOLS.
SOURCE N MEAN SD T DF
2-TAn
PROB
t 16 11.500 2.757 - 2.066 44 .042
S #1
P 30 13.033 2.189
t 16 13.750 1.612 2.273 40 .026
S #2
P 26 12.269 2.273
t 11 13.000 3.000 .958 33 .654
S #3
P 24 12.042 2.629
t 16 11.875 1.147 - .053 26 .958
S #5
P 12 11.917 2.875
t 13 11.077 2.178 -2.202 28 .034
S #6
P 17 12.941 2.384
43
TABLE 12 CONTINUED
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE NEED FOR PARENTAL TRAINING
IN DEKALB COUNTY TYPE I SCHOOLS
SOURCE N MEAN SD T DF
2-TAn
PROB
t 10 14.200 2.251 1.605 24 .118
S #8
P 16 12.750 2.236
t 14 11.857 2.476 - .214 23 .826
S #10
p 11 12.091 2.982
t 13 10.769 2.651 -2.234 18 .036
S #11
p 7 13.429 2.299
t 11 12.182 2.228 .638 16 .538
S #13
P 7 11.286 3.773
t 14 11.429 2.065 -1.662 23 .106
S #16
P 11 12.818 2.089
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TABLE 13
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE NEED FOR PARENTAL TRAINING IN
DEKALB COUNTY TYPE II SCHOOLS.
SOURCE N MEAN SD T DF
2-TAn
PROB
t 7 11.857 2.268 .147 14 .88
S #14
P 9 11.667 2.784
t 10 11.800 2.300 -.524 13 .614
S #15
P 5 12.400 1.517
t 5 11.000 2.345 -1.061 18 .304
S #17
P 15 12.200 2.145
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TABLE 14
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE NEED FOR PARENTAL TRAINING IN
DEKALB COUNTY TYPE III SCHOOLS
SOURCE N MEAN SD T DF
2-TAII
PROB
t 10 11.600 2.675 1.113 29 .274
S #4
P 21 10.429 2.767
t 12 11.833 2.082 -2.106 25 .042
S #7
P 15 18.600 2.414
t 10 11.600 2.171 - .273 20 .77
S #9
P 12 11.917 2.778
t 10 11.800 3.048 - .759 25 .538
S #12
P 17 12.588 2.320
Discussion
The mean scores of 12.059 and 12.294 were significantly close for the
perceptions of school staff and parents, respectively; this indicated that both
groups agreed on the need for some degree of parental training to benefit student
progress and performance.
Only in the Type I schools was there a slight difference between the
perceptions of parents and school personnel. In four of the ten schools there was a
significant difference between the two groups.
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Hypothesis IV
There will be no significant difference in the perceptions of school
personnel and parents regarding the initiation of parental involvement. The data
with respect to this hypothesis are shown in Table 15.
The one-way analysis of variance testing this hypothesis revealed a
significant difference in the groups' perceptions as shown in Table 15. An F ratio
of 48.246, significant at the .001 level of probability supported the decision to
reject the null hypothesis.
Further analysis of the data was undertaken using a t test for independent
samples. The purpose was to examine the schools by Types I, II, and III. Tables
16-18 provide this analysis by Types.
Nine of the ten. Type I schools shown in Table 16 revealed a significant
difference in perceptions of parents and school personnel regarding the initiation
of parental involvement.
The three. Type II schools revealed no significant difference in their
perceptions regarding the initiation of parental involvement as shown in Table 17.
Table 18 provides an analysis of four Type III schools. Of the four schools,
only one showed a significant difference in the perceptions of parents and school
personnel regarding the initiation of parental involvement in the schools.
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TABLE 15
ANOVA OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS










Between Groups 1 40.265 40.265 48.246 .001
Within Groups 32 26.706 .835
Total 33 66.971 41.100
GROUP COUNT MEAN
Grp 1 Teachers 17 19.118




T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE INITIATION OF PARENTAL INVOLVEMENT
IN DEKALB COUNTY TYPE I SCHOOLS
SOURCE N MEAN SD T DF
2-TAII
PROB
t 16 18.813 1.515 2.408 44 .019
S #1
p 30 16.867 3.026
t 16 18.875 1.628 .40 40 .01
S #2
P 26 16.923 1.896
t 11 19.909 3.208 2.513 33 .016
S #3
P 24 17.125 2.968
t 16 19.313 1.991 1.876 26 .800
S #5
P 12 17.500 3.119
t 13 19.154 1.463 2.134 28 .04
S #6
P 17 17.941 1.600
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TABLE 16 CONTINUED
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE INITIATION OF PARENTAL INVOLVEMENT IN
DEKALB COUNTY TYPE I SCHOOLS.
SOURCE N MEAN SD T DF
2-TAII
PROB
t 10 20.200 2.098 2.929 24 .01
S #8
P 16 17.375 2.553
t 16 18.875 1.628 .40 40 .01
S #10
p 11 16.182 2.994
t 13 20.000 1.528 2.269 18 .034
S #11
p 7 18.143 2.116
t 11 20.000 1.844 3.131 16 .01
S #13
P 7 17.286 1.704
t 14 19.500 1.829 2.831 23 .01
S #16
P 11 17.273 2.102
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TABLE 17
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE INITIATION OF PARENTAL INVOLVEMENT IN
DEKALB COUNTY TYPE II SCHOOLS.
SOURCE N MEAN SD T DF
2-TAn
PROB
t 7 18.517 4.276 .837 14 .578
S #14
P 9 16.889 3.756
t 10 16.700 4.270 -.136 13 .888
S #15
P 5 17.000 3.391
t 5 18.600 3.209 1.311 18 .204
S #17
P 15 16.067 3.882
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TABLE 18
T-TEST OF THE PERCEPTIONS OF SCHOOL PERSONNEL AND PARENTS
REGARDING THE INITIATION OF PARENTAL INVOLVEMENT IN
DEKALB COUNTY TYPE III SCHOOLS
SOURCE N MEAN SD T DF
2-TAII
PROB
t 10 18.600 2.836 2.567 29 .015
S #4
P 21 14.667 4.408
t 12 18.583 2.392 -.018 25 .983
S #7
P 15 18.600 2.414
t 10 17.600 2.757 1.095 20 .286
S #9
P 12 16.417 2.314
t 10 17.700 1.160 1.765 25 .599
S #12
P 17 16.000 2.894
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Discussion
The mean scores of 19.118 and 16.941 in Table 15 showed the perceptions
of school personnel as being higher than those of the parents. This indicated that
teachers and administrators viewed their role in initiating parental involvement as
being adequate. As indicated by the mean score, parents did not feel as strongly,
as the school personnel that the school was doing enough to involve them.
The data analysis by school types revealed that the Type I schools differed
overwhelmingly in their perceptions of the initiation process of involving parents
while school Types II and III had minimal differences in their perceptions. The
overall difference shown in the ANOVA came from differences in the Type I
schools. The mean scores suggested that teachers in Type I schools thought that
their schools were doing a lot to involve parents while teachers in Types II and III




There will be no significant difference in school test scores based on
differences in parental involvement in the school. The data relating to this
hypothesis are displayed in Table 20.
Fourteen schools provided the data for the testing of Hypothesis V. These
schools were divided into either a high involvement school or a low involvement
school based on the mean scores of the schools' extent of parental involvement.
Schools with a score of 31.0 and above were considered highly involved. Schools
with a score of 30.9 and below were considered low involvement schools. In order
to determine whether a significant difference existed between the high and low
groups regarding parental involvement, a one-way analysis of variance was
completed using the involvement scores of the two groups. Table 19 provides the
data from the ANOVA. There was, in fact, a significant difference between the
two groups as evidenced by the data.
The one-way analysis of variance which tested the hypothesis shown in
Table 20 delineated no significant difference between the two groups. Therefore,
the null hypothesis was accepted.
A further analysis of school test scores and school types is shown in Table
21. High involvement schools showed higher test scores while the low
involvement schools showed lower test scores. In the analysis of school Types, all
Type III schools which are predominantly African-American ranked in the low
involvement group. Type I schools which are predominantly White had the
highest test scores and also ranked in the high involvement group.
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TABLE 19
ANOVA OF HIGH AND LOW INVOLVEMENT SCHOOLS
BASED ON THE EXTENT OF PARENTAL INVOLVEMENT










Between Groups 1 65.251 65.251 12.925 S
Within Groups 12 60.583 5.049
Total 13 125.834
GROUP COUNT MEAN
Grp 1 High Involvement 6 33.250
Schools
















Between Groups 1 466.664 466.664 2.645 NS
Within Groups 12 2116.836 176.403
Total 13 2583.00
GROUP COUNT MEAN
Grp 1 High Involvement 6 65.167
Schools





ANALYSIS OF SCHOOL TEST SCORES BY SCHOOL TYPES







Schools Extent Test Schools Extent Test Schools Extent Test
Mean PR Mean PR Mean PR
High S3 37.0 82 S14 33.0 46
Involvement S5 31.0 74 S15 31.0 44
Schools Sll 36.5 76
S13 31.0 69
Low SI 30.6 63 S17 30.0 53 S4 27.0 50
Involvement S 6 27.5 61 S7 30.5 56




Based on the extent of parental involvement in the schools, high involvement
schools showed higher test scores. Lower involvement schools showed lower test
scores. The high involvement schools were also Type I schools, predominantly
White-populated. Both teachers and parents in Type I schools viewed parent
involvement as being higher than did the teachers and parents in Type in schools.
However, with only three. Type II schools, it was difficult to establish a clear
direction of involvement. Also the test scores of the Type II schools ranged from
low to mid-range the test scores of Types I and IH schools. All of the Type III
schools ranked in the low involvement group and had lower test scores as well.
Hypothesis VI
There will be no significant difference in school attendance based on
differences in parental involvement in the school. The data with regard to this
hypothesis are shown in Table 23.
Seventeen schools provided the data for the testing of this Hypothesis VI.
These schools were divided into either a high involvement school or a low
involvement school based on the mean scores of the schools' extent of parental
involvement. Schools with a score of 31.0 and above were considered highly
involved. Schools with a score of 30.9 and below were considered to be of low
involvement. In order to determine whether a significant difference existed between
the high and low groups, a one-way analysis of variance was completed using the
involvement scores of the two groups. Table 22 provides the data from the ANOVA.
There was, in fact, a significant difference between the two groups as evidenced by
the data.
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The one-way analysis of variance of school attendance based on the high
and low involvement schools in Table 23 revealed no significant difference
between the two groups. Therefore, the null hypothesis was accepted.
A further analysis of school attendance and school types was completed in
Table 24. The data showed Types I and II schools as having the highest average
daily attendance percentages. Type III schools had lower average daily attendance
percentages. Overall there was no significant difference between high and low
involvement schools.
Discussion
While there was a significant difference in mean scores between high and
low involvement schools based on the extent of parental involvement, there was
no significant difference in the average daily attendance in these schools. All of
the schools had good attendance.
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TABLE 22
ANOVA OF fflGH AND LOW INVOLVEMENT SCHOOLS BASED ON THE











Between Groups 1 113.123 113.123 18.358 .001
Within Groups 15 92.430 6.162
Total 16 205.553
GROUP COUNT MEAN
Grp 1 High Involvement 9 34.056
Schools
















Between Groups 1 1.625 1.625 2.713 NS
Within Groups 15 8.984 .599
Total 16 10.609
GROUP COUNT MEAN
Grp 1 High Involvement
Schools
9 96.333





ANALYSIS OF SCHOOL ATTENDANCE BY SCHOOL TYPES AND







Schools Extent ADA Schools Extent ADA Schools Extent ADA
Mean % Mean % Mean %
High S2 37.5 96.1 S14 33.0 96.8
Involvement S3 37.0 96.7 S15 31.0 97.1





Low SI 30.6 95.5 S17 30.0 97.5 S4 27.0 96.2
Involvement S6 27.5 95.4 S7 30.5 96.1




SUMMARY, DISCUSSION, IMPLICATIONS AND RECOMMENDATIONS
Summary
This investigation examined the perceptions of school personnel and
parents regarding parental involvement in the school and the effect on school
performance. The following variables were studied: the extent of parental
involvement; the value of parental; parental training; and the initiation of parental
involvement. Further analyses were conducted on the schools in this study based
on school Types 1,11 and III, with Type I being a predominantly white-populated
school; Type II an integrated school; and Type III a predominantly African-
American school. The purpose of this analysis was to determine whether race was
a factor in the investigation.
This study was a survey type research in which the school was the unit of
analysis. Seventeen of the thirty schools surveyed provided enough data to be
considered for the study. Two separate questionnaires were administered, one to
the school personnel and one to the school parents. The instruments were
structured to provide statistically reliable information to answer six research
questions and to test six hypotheses.
The findings were summarized as follows:
1. A significant difference existed between the perceptions of school
personnel and parents regarding parental involvement in their
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children's education. Based on the mean scores, this difference
indicated that parents perceived their school involvement to be
greater than was believed by teachers and administrators.
2. No significant difference existed between the perceptions of school
personnel and parents regarding the value of parental involvement in
the school. The mean scores of both groups were close to the top
end of the scale that was used to measure their perceptions. This
suggests that school personnel and parents equally viewed parental
involvement as a beneficial factor in the school program.
3. No significant difference existed between the perceptions of school
personnel and parents with respect to the need for parental training
for the maximum involvement in the school.
4. A significant difference existed in the perceptions of school
personnel and parents regarding the initiation sources for involving
parents in the school. Based on the mean scores, this difference
between the two groups indicated that school personnel viewed their
role in initiating parental involvement more positively than parents
viewed the school's role.
5. The higher involvement schools showed higher test scores than the
lower involvement schools but not significantly.
6. There was no significant difference in the average daily attendance
between the high or low involvement schools.
7. The analysis of the schools by school types revealed that the
predominantly white-populated. Type I schools had higher test
scores than did the integrated. Type II schools or the predominantly
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African-American, Type III schools. However, further analysis by
school types revealed no significant difference in school attendance
among the groups.
Discussion
During the past two decades there has been much concern about the role of
parents in the learning and development of their children. There has been equally as
much concern about the role of schools in involving parents Topping 1986, Mahfood
1985).
It is clear that the gap exists primarily between the school and those parents
less capable of articulating their needs and desires to be involved or their
dissatisfaction wi± the neglect they experience (Toomey (1986), Comer (1984),
Gandara (1989), McLaughlin & Shields (1987). Toomey (1986) studied low-
income schools in Victoria, Australia and found that programs to encourage parent
involvement in the development of young children's reading skills were successful in
producing greater reading competence. This was true especially for parents who had
a high level of contact with the school; however, those parents who were silent and
tended to be more difficult to reach were neglected. Studies completed by (Comer
(1984), Gandara (1989), McLaughlin & Shields (1987), Toomey (1986) concur.
The related literature as well as this investigation revealed that the gap still
exists between home and school. This study found that school personnel and parents
disagreed on the extent to which parents are involved in their children's education.
Parents felt that they were much more involved than the school perceived.
Additionally, school personnel and parents disagreed on the initiation of parental
involvement. It was concluded from the data that school personnel felt that they
adequately involved parents in their children's school; however, the parents did not
equally share this view.
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It will take careful consideration and initiation on the part of school
personnel to close this widening gap. First, school administrators must initiate and
encourage parent involvement. Second, teachers must implement the involvement
through modeling, demonstrating and training parents to assist their children in
learning and development. It is crucial that teachers become more sensitive and
receptive to the ideas involving parents of all backgrounds and socioeconomic
levels, especially poorly educated, low socioeconomic minorities.
Phillips, Michael and Witte (1985) found that principals felt more positive
about parent involvement than teacher. McLaughlin and Shields (1987) stressed
that teachers must be educated about the merits of involving parents in their
children's learning and development and be made aware of successful parent
involvement models.
Further evidence suggests that there is an urgent need to continue studying
school programs in terms of student expectations and performance. School
systems must ascertain whether minority schools are being challenged toward
higher performance and whether there is proper staffing and parent involvement
programming in place to achieve this goal.
This investigation found that the Type III predominantly minority schools
had lower test scores and lower attendance averages, as well as ranked in the low
parental involvement group. It was reported that higher performing schools have
considerably greater parent involvement according to multiple regression analysis.
Parents from higher achieving schools reported more pre-school education and
higher expectations of their children. This was not the case with those whose




The findings and conclusions of this study warranted the following
implications:
1. There is a lack of clear communication of expectations between
home and school regarding what the school expects of the parents.
2. The school must improve its image toward being a positive,
sincere initiator of parental involvement of all groups, especially the
poorly educated minority parent.
3. Parental training may be a viable means of improving
parental involvement.
Recommendations
The findings and conclusions of this study warranted the following
recommendations:
1. That schools provide clear communication to parents concerning the
expectations for parental involvement.
2. That school personnel solicit from parents ways in which they
would like to be involved in their children's learning and incorporate
these suggestions into parent involvement strategies.
3. That schools ascertain which parents want and need training in
helping their children toward better school performance.
4. That schools and school systems work directly with parents and
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APPENDIX B









Your request to conduct research in DeKalb on The Perceptions of
SghgQl Pgrgonnel and Parents at Parental Involvement and tbfi Effect
Sn School Performance has been approved. Please remember that each
school selected by random for your research must participate
voluntarily, and that no school must be identified in your study.
Please send me the final version of each questionnaire and a list
of selected schools as soon as possible, and please call me
Immediately if there are any changes in data collection procedures.




ShaNowford Cantor • 4680 Chambtoa Dumuoody Road • Dunvvoody, Georgia 30338 • (404)393-9240
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Mrs. Jannle Kuna has bean given peraiission to conduct research in
DeKalb Schools on Zbfi Perceptions q£ School Personnel and Parents
Pflrgntal InYPlYgment aild £bs Efigct sn school Performance.
The thirty elementary schools were selected at random. Your
participation is voluntary. As always, I encourage you to
participate if there is any way you can.





ShaNowtard Center • 4680 Chamblee Ounwoody Road • Dunuioody, Georgia 30338 • (404) 383'8240
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APPENDIX D
THE PERCEPTIONS OF SCHOOL PERSONNEL OF
PARENTAL INVOLVEMENT;
A QUESTIONNAIRE
Please take a few minutes and complete this form. The purpose of this
questionnaire is to help improve education for each child in DeKalb County. WE
DO NOT NEED YOUR NAME ON THIS FORM. Thank you for your
cooperation.
Directions:
1. Do not write your name or school's name.
2. Complete all 29 questions.
3. Choose only fine answer for each question.
4. Circle your choice...






1. Person completing this questionnaire,
a. School personnel (Also circle position;
principal, administrative
assistant, teacher, lead teacher)
b. Parent
Circle your choice.
(I had a student enrolled here
last year)
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2. I estimate that during the past year the majority of the parent-body visited
the school building for reasons other than dropping off or picking up
child...
a. 0-2 times during year c. 6-8 times during year
b. 3-4 times during year d. lO-i-times during year
3. I estimate that the majority of the parent-body visited classrooms...
a. 0-2 times during year c. 6-8 times during year
b. 3-4 times during year d. 10+ times during year
4. Approximately, this percentage of the parent-body volunteered to be school
helpers (office, clinic, etc.).
a. 60%-above b. 25-59% c. 10-24% d. 0-9%5.Approximately, this percentage of the parent-body volunteered to be
teacher helpers (small reading groups, bulletin boards, etc.).
a. 60%-above b. 25-59% c. 10-24% d. 0-9%
6. Approximately, this percentage of the parent-body participated in
fundraising projects.
a. 60%-above b. 25-59% c. 10-24% d. 0-9%
7. Approximately, this percentage of the parent-body volunteered to
chaperone school events.
a. 60%-above b. 25-59% c. 10-24% d. 0-9%
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8. As reflected in school performance, this percentage of the parent-body
regularly supervised homework.
a. 60%-above b. 25-59% c. 10-24% d. 0-9%
9. As reflected in school performance, this percentage of the parent-body
regularly worked with, read to, or listened to their children read at home.
a. 60%-above b. 25-59% c. 10-24% d. 0-9%
10. I perceive the child as benefiting
most from parental involvement in...
11. I perceive the child as benefiting
least from parental involvement in...
12. As reflected in student performance, it is estimated that this percentage of
the parent-body provided conducive environment for child to study.
a. 60%-above b. 25-59% c. 10-24% d. 0-9%
13. Approximately this percentage of the parent-body attended PTA during the
year.
a. 60%-above b. 25-59% c. 10-24% d. 0-9%
Use the following guide to answer 14-19.
D = DISAGREE NS = NOT SURE A = AGREE
Circle your choice.
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14. Student attitudes and behaviors toward learning
are unaffected by parental involvement. D NS A
15. Students are more successful in school when
parents are involved in their learning.
D NS A
16. Students don't necessarily complete more
homework assignments when parents
D NS A
supervise them.17.Teachers have fewer discipline problem
from children when their parents are
D NS A
involved regularly.18.The teacher's job is more pleasant when
parents are involved in their children's ^^ D NS A
education.19.Conflict within the school surroundings is
greater when parents are actively involved. NS A20.Last year my school did not participate
in specific skills training for parents to help
their children at home.
a. disagree
b. not sure




21. Last year I trained or directed parents in
my subject area on ways to help their
children at home.
a. not at all
b. once a week
c. once a month
d. 2-3 times a year
22. I perceive the training of parents to work a. very worthwhile
with their children at home to be
b. of some value
c. of no real worth
d. a waste of time
23. Based upon observed parental interest, I perceive that this percentage of the






a. 60%-above b. 25-59% c. 10-24%
I am satisfied with how the school involved
parents last year.
Last year I talked to or wrote each parent year
at least...
I encourage parents to become more involved
as I






a. 2-3 times during
b. once a month







a. 0-1 times during year
b. 2-3 times during year
c. 5-7 times during year




The principal uses opportunities to let






I don't think the school can do much
more to involve parents
a. agree
b. not sure
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APPENDIX E
PARENTS PERCEPTION OF PARENTAL INVOLVEMENT:
A QUESTIONNAIRE
Please take a few minutes and complete this form. The purpose of this
questionnaire is to help improve education for each child in DeKalb County. WE
DO NOT NEED YOUR NAME ON THIS FORM. Thank you for your
cooperation.
Directions:
1. Do not write your name or school's name.
2. Complete all 29 questions.
3. Choose only one answer for each question.
4. Circle your choice...






1. Person completing this questionnaire.
a. School personnel (Also circle position:
principal, administrative
assistant, teacher, lead teacher)




I visited my child’s school...
(For reasons other than to drop
off or pick up my child).
a. 0-2 times during year
b. 3-4 times during year
c. 6-8 times during year
d. lOt- times during year
I visited my child's classroom... a. 0-2 times during year
b. 3-4 times during year
c. 6-8 times during year
d. 10-1- times during year
I didn't volunteer to be a school helper
(office, clinic, etc.) because... (or)
a. due to my job
b. due to home responsibilities
c. I didn't think they needed me
d. I did volunteer for:
I didn't volunteer to be a teacher helper a. due to my job
b. due to home responsibilities
(small reading group, bulletin boards, C. I didn't think they needed me
d. I did volunteer for:
etc.) because... (or)
I did not participate in fundraising
projects with the PTA or other school
groups because...(or)
a. takes too much time
b. I don't believe in it
c. I would rather give a lump sum
of money to school
d. I did participate
(number of times)
I didn't chaperone school events
because (or)
a. students are hard to manage
b. I don't know the students
c. due to my job schedule
d. I did volunteer
(number of times)
8. I was not always available to supervise a.b.
a few times during year
a few times each month
my child's homework, but I did c.d.
once a week
each day
9. My child and I sat together for reading, a. a few times during year






10. My best contribution to my child's a. visiting the school
b. fundraising projects
education is through... c. volunteering services
d. working with my child
at home
11. My least contribution to my child's a. visiting the school
b. fundraising projects
education is through... c. volunteering services
d. working with my child
at home
12. My child had a good, quiet place to a. a few times during year






13. I attended PTA meetings a. 0-1 times during year
b. 2-3 times during year
c. 4-5 times during year
d. 6 or more during year
14. Parent involvement does not help a. disagree




15. Students don't do better in school when then- a. disagree
b. not sure
parents are involved with them c. agree
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16. Students do the same amount of
homework whether their parents




17. Teachers have the same amount of
a.
discipline problems even when b.
c.
parents are regularly involved
with their children's education
18. The job of teaching children is
better when parents are involved
in their children's education
19. Conflict within the school surroundings





20. Last year the school did not give me
specific training for working with
my child at home
21. My child's teacher showed me or


























2-3 times during year
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22. I think training and assisting parents
a.
b.
a waste of time
of no real value






23. I would like to be told and showed how a. not at all
b. once a week
to help my child at home c.
d.
once a month
2-3 times during year
24. I am satisfied with how my school a. disagree
b. not sure
involved me last year c. agree
d. partly satisfied
25. Last year my child's teacher wrote or a. 2-3 times during year
b. once during month
called me for any reason... c. once a week
d. not at all
26. My child's teacher tells me to become a. when she calls me
b. when she writes me
more involved C. when she sees me
d. she hasn't encouraged me at all
27. The PTA sent newsletters to me...
28. The principal uses opportunities to
to let parents know they are needed in
their children's learning
a. 0-1 times during year
b. 2-3 times during year
c. 5-7 times during year




d. never29.I don't think the school can do much
more to involve parents
a. agree
b. not sure
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